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HOACHIOBAJIBHA 3AIIMCKA

Cyuacna pedpopma BUIIOI OCBITH — 1€ HacaMIIepe/| Tepexijl Bifl mapa-
JIUTMY HaBYaHHS 10 MapaurMU OCBITH Ta CaMOOCBITH, IO Tiepeabadae
Opi€HTAIliI0 HA aKTUBHI METOIU ONAHYyBaHHsS 3HAHb, PO3BUTOK TBOPYUX
3Ii0HOCTEll CTYAEHTIB, epexij Bif MOTOYHOrO 40 iHAWBIAYyaIi30BaHOTO
HABYaHHSI 3 ypaXyBaHHAM MOTPed i MOKJIMBOCTEH KOKHOTO CTY/ICHTA.
Tomy kpiM JIEKIIHHUX 1 MPAKTUYHUX 3aHATHh BAXKJINBOIO (OPMOIO HaB-
YaJBHOTO IIPOIIECY € CAMOCTIiiiHA POOOTA CTYIEHTIB.

Mema camocTiiiHol po6OTH CTYNeHTIB Py BUBYEHHI gucuuiutiny “ITe-
JIaTOTiKa Ta METO/IMKA BUKJIAJAHHS aHTJIIHChKOI MOBU~ — CIIPUSATH TIPaK-
TUYHOMY 3aCBOEHHIO CTYZIEHTAMU METOIUKU TIPOBEEHHST PI3HOMAHITHUX
YPOKIB aHTJIIICHKOT MOBH, MOKPAIUTH iX PO3YMIHHS 3aKOHOMipHOCTEN
OTIAHYBAHHS iHO3€MHOI MOBH B YMOBaX KJIACHO-YPOYHOI CHICTEMH.

Ocnoeni 3as0aris. caMOCTIHHOI pOGOTH CTYAEHTIB:

* MmiABUINEHHS e(DEKTUBHOCTI HABYAHHS 32 PAXyHOK JIOJATKOBOI CHC-
TEeMHU BIIPAB;

* 3abesrneveHnst (hOHOBUX 3HAHB, HEOOXIHUX CTYACHTY It pOGOTH ¥
CepeHiii NMIKOJTi;

* YIOCKOHAJEHHsI HABUYOK i 3HAHB CTY/EHTIB IIOZI0 3aCTOCYBAHHSI
MPUHIMIIB M0OYA0BU YPOKIB aHIJIIICHKOI MOBH;

* OMaHyBaHHsS CYyYaCHUX HATPSAMIB METOAUYHWUX PO3POOOK i BU3HA-
YeHHsI [JISIXIB TiIBUIIIEHHS e(eKTUBHOCTI HABYAIBHOTO TIPOIECY 3
AHTJIICbKOI MOBH.

Opranisailisg 1mo3aayAuTOPHOI caMOCTIiHOI POOOTH CTYNEHTIB IOJIsI-
ra€ y HeoOXifIHOCTI GBI MMPOKOTO OTJISIZy TEMATHKH KYPCY 3 BUKO-
PUCTAHHIM OCHOBHOI Ta JOMOMiKHOI JIiTepaTypH, aHATITHYHOTO OCMUC-
JIEHHSI TEOPETUYHOTO MaTepiany, (hOpMYyBaHHi y3araJpHIOIOYNX BUCHOB-
KiB.

CamocriitHa po6oTa IIOBUHHA CIIPUATH PO3BUTKY TBOPYOTO MOTEHIlia-
JIy CTyZIeHTa Ta peasizailii mpodeciiiHnX HaBUYOK, TOMY 3aB/IaHHST MAIOTh
JK IHAMBiAyaapHUil, Tak i rpymoBuil xapakrtep. llpakTukyorbes Taxi
dopmu caMoCTiiiHOT POOOTH: OIpalfoBaHHs PI3HOMAHITHUX ILIaHIB IPO-
BeJIeHHsI YPOKIB y CepeHiii KO, aHaiTUYHUIL OrJIs] HAyKOBUX Iy0-
JHKAIIiif; MiAroToBKa AOMOBIL 3 IIEBHOI TeMU Y MPOOJIeMU TIPOBEIEHHS
YPOKY aHTJIHChKOI MOBU; TIJATOTOBKA CTY/IEHTIB JI0 MPOBEIEHHS PI3HUX
THUIIB irop, 30KpeMa POJIbOBUX; TIEPEKJIAJ TOJATKOBUX MaTepiaiB MeTO-
NIOJIOTIYHOTO XapaKTepy.



Bukiazay IOBMHEH HaBYMTH MaHOyTHIX clelianicTiB npaiioBa-
T TIpodeciiiio, caMOCTIHO, MIBUJKO 1 SIKICHO yJOCKOHAJIIOBATU CBOIO
kBasiikartito. Taknum € coriasibHe 3aMOBJIEHHST CYCITIJIBCTBA CUCTEMI OC-
BiTH cborO/IHI. BOHO MIPOAMKTOBaHE He JIHIIIE MOBCAKICHHIMU MOTpebaMu
B [IOCTITHOMY HiZBUIIIEHHI SIKOCTI IIZITOTOBKY CIIelianicTa, a it GiIbIIl r10-
GaJbHUM COLIaJbHUM 3aBIaHHAM — IPUBECTU CTAH OCBITH Y BiANOBiz-
HICTBb /10 HOBUX IIiJIeil YI0CKOHAIEHHS CYCIIiIbCTBA, BCEOIYHOIO PO3BUTKY
0COOUCTOCT.

Metoamuni pekomMeHzallii pospaxopani Ha 20 roH ayIUTOPHUX 3a-
HATb, 3 HUX 6 TOIMH TIPAKTUYHIX 3aHATH (ayIUTOPHA caMocTiiiHa poboTa)
Ta 34 TogMHU caMOCTiiiHOT po6oTH (Mo3aayauTopHa caMocTiiiHa poboTa)
CTYIIEHTIB 5-T0 KypCy 3a04HOTO Bi/UTiJIeHHSI.

METO/IHYHI MATEPIAJIH JIJIA1 AY/IHTOPH oi
CAMOCTIHHOI POBOTH

Cucrema Bipas Mae 3abesneuntu (OpMyBaHHS Y CBIIOMOCTI CTY/IeH-
ta: 1) BiAMoOBiAHNX (DOHOBUX 3HAHD; 2) CYYaCHUX METO/NK MPOBEIEHHS
VPOKIB aHTJIChKOI MOBH; 3) TBOPYOTO TIXO/MY /10 MPOBEICHHS YPOKiB
aHIJICbKOI MOBH.

BupaBu /17151 caMOCTii{HOI ay/IUTOPHOI po6OTH
Bnpaesa 1. [1pounraiite nj1aH POBEAEHHST YPOKY aHTJIICHKOT MOBH Y

cepenHiit mKkoJti. [IpokoMenTyiiTe ifoTo Ta AOAAliTE Ballli BIACHI BIIPABH,
SIKi BU BBAXKAETE JIOPETHUMU.

Lesson 1
Speaking Skills — Asking Questions

Many post beginner to lower intermediate schoolchildren are quite
capable of expressing their ideas reasonably well. However, they often run
into problems when asking questions. This is due to a number of causes:
i. e., teachers are the ones that usually ask questions, the inversion of the
auxiliary verb and subject can be especially tricky for many students.
This simple lesson focuses specifically on the question form and helping
students gain skill while switching tenses in the question form.

Aim: Improving speaking confidence when using question forms.

Activity: Intensive auxiliary review followed by student gap question
exercises.

Level: Lower-intermediate.



Outline:

Focus on auxiliary verb usage by making a number of statements in
tenses the students are familiar with. Ask students to identify the auxiliary
verb in each case.

Ask a student or students to explain the underlying scheme of the
object question form (i. e., ? word Auxiliary Subject Verb). Have students
give a number of examples in different tenses.

Split students up into pairs. Distribute worksheet and ask students to
ask an appropriate questions for the given answer taking turns.

Follow-up check of questions either by circulating through the student
pairs or as a group.

Ask students to each take the second exercise (one for Student A the
other for Student B) and complete the gaps by asking their partner for the
missing information.

Solidify question forms by quickly playing a verb inversion game using
the various tenses (i. e., Teacher: T live in the city. Student: Where do you
live? etc.)

Asking Questions

Exercise 1. Ask an appropriate question for the response.

A steak, please.

Oh, I stayed at home and watched TV.

She is reading a book at the moment.

We are going to visit France.

T usually get up at 7 o’clock.

No, he is single.

For about 2 years.

I was washing up when he arrived.

Exercise 2. Ask questions to fill the gaps with the missing information.

Student A

Frank was born in (where?) in 1977. He went to school in
Buenos Aires for (how long?) before moving to Denver. He
misses (what?), but he enjoys studying and living in Denver. In
fact, he (what?) in Denver for over 4 years. Currently, he
(what?) at the University of Colorado where he is going to receive his
Bachelor of Science next (when?). After he receives his degree,
he is going to return to Buenos Aires to marry (who?) and begin
a career in research. Alice (what?) at the University in Buenos
Aires and is also going to receive (what?) next May. They met in



(where?) in 1995 while they were hiking together in the

(where?). They have been engaged for (how long?).

Student B

Frank was born in Buenos Aires in (when?). He went to school
in (where?) for 12 years before moving to (where?). He
misses living in Buenos Aires, but he enjoys (what?) in Denver.
In fact, he has lived in Denver for (how long?). Currently, he is
studying at the (where?) where he is going to receive his

(what?) next June. After he receives his degree, he is going to return to
(where?) to marry his fiance Alice and begin a career in

(what?). Alice studies Art History at the (where?) and is also
going to receive a degree in Art History next (when?). They met
in Peru in (when?) while they (what?) together in the

Andes. They have been engaged for three years.

Bnpaesa 2. [1pounralite 1i71aH IPOBEAEHHS YPOKY aHTJIIMICHKOT MOBH Y
cepenHiit mKkoJti. [IpokoMenTyiiTe ifOTO Ta AOAANTE Ballli BIACHI BIIPaBH,
SIKi BU BBAKAETE JIOPETHIMHI.

Lesson 2
Pronunciation — Practicing Stress and Intonation

We are often surprised at how focusing on the “stress — timed” quality
of English helps students improve their pronunciation skills. Students
often focus on pronouncing each word correctly and therefore tend to
pronounce in an unnatural manner. By focusing on the stress — timed
factor in English — the fact that only principle words such as proper
nouns, principle verbs, adjectives and adverbs receive the “stress” —
students soon begin sounding much more “authentic” as the cadence of
the language begins to ring true. The following lesson focuses on raising
awareness of this issue and includes practice exercises.

Aim: Improving pronunciation by focusing on the stress — time nature
of spoken English.

Activity: Awareness raising followed by practical application exerci-
ses.

Level: Pre-intermediate to upper intermediate depending on
schoolchildren needs and awareness.

Outline:

Begin awareness raising activities by reading an example sentence
aloud to the students (for example: The boys didn’t have time to finish



their homework before the lesson began). Read the sentence the first time
pronouncing each word carefully. Read the sentence a second time in
natural speech.

Ask schoolchildren which reading seemed more natural and why it
seemed more natural.

Using the ideas students come up with, explain the idea of English
being a “stress — timed” language. If the students speak a syllabic lan-
guage (such as Italian or Spanish), point out the difference between their
own native language and English (theirs being syllabic, English stress —
timed). Just this awareness raising can make a dramatic difference in such
students abilities.

Talk about the differences between stressed words and non-stressed
words (i. e. principle verbs are stressed, auxiliary verbs are not).

Write the following two sentences on the board:

“The beautiful Mountain appeared transfixed in the distance.”

“He can come on Sundays as long as he doesn’t have to do any homework
in the evening.”

Underline the stressed words in both sentences. Ask students to try
reading aloud. Point out how each sentence seems to be approximately
the same length in “stress — time”.

Ask students to look through the example sentences and underline the
words that should be stressed in the worksheet.

Circulate about the room asking students to read the sentences aloud
once they have decided which words should receive stresses.

Review activity as a class — ask students to first read any given
sentence with each word pronounced followed by the “stress — timed”
version. Expect a surprise at the quick improvement students make in
pronunciation (I am every time I do this exercise)!!

Take a look at the following list of stressed and non-stressed word
types.

Basically, stress words are considered CONTENT WORDS such as:

* Nouns e. g. kitchen, Peter;

» (most) principle verbs e. g. visit, construct;

 Adjectives e. g. beautiful, interesting;

« Adverbs e. g. often, carefully.

Non-stressed words are considered FUNCTION WORDS such as:

e Determiners e. g. the, a, some, a few;

 Auxiliary verbs e. g. don't, am, can, were;

 Prepositions e. g. before, next to, opposite;



« Conjunctions e. g. but, while, as;

* Pronouns e. g. they, she, us.

Mark the stressed words in the following sentences. After you have
found the stressed words, practice reading the sentences aloud.

John is coming over tonight. We are going to work on our homework
together.

Ecstasy is an extremely dangerous drug.

We should have visited some more castles while we were traveling
through the back roads of France.

Jack bought a new car last Friday.

They are looking forward to your visiting them next January.

Exciting discoveries lie in Tom’s future.

Would you like to come over and play a game of chess?

They have been having to work hard these last few months on their
challenging experiment.

Shakespeare wrote passionate, moving poetry.

As you might have expected, he has just thought of a new approach to
the problem.

Bnpaea 3. [1pounralite 1I71aH IPOBEAEHHS YPOKY aHTJIIMICHKOT MOBH Y
cepenHiit mKkoJti. [IpokoMenTyiiTe ifOT0 Ta J0KAliTE Ballli BIACHI BIIPaBH,
SIKi BU BBAKAETE JIOPETHUMH.

Lesson 3

Using Modal Verbs to Problem Solve —
Discussing a Difficult Situation

This lesson focuses on the use of modal verbs of probability and advice
in the past tense. A difficult problem is presented and schoolchildren use
these forms to talk about the problem and offer suggestions for a possible
solution to the problem. While the focus is on the past forms of modal
verbs of probability and advice (i. e., must have been, should have done,
etc.), it also serves as a great starting point for a discussion of issues that
are sure to be hotly debated.

Aim: Use of past forms of modal verbs of probability and advice,
reasoning, discussing difficult issues.

Activity: Reading comprehension, problem analysis, conclusions and
critical judgments.

Level: Upper-intermediate to advanced schoolchildren.

Outline:



Review past forms of modal verbs of probability and advice

Ask schoolchildren to read the following short excerpt concerning a
woman who has lost her job in rather dubious circumstances.

Split schoolchildren into small groups.

Ask schoolchildren to complete the sheet including Facts, Conclu-
sions, and Judgment. Point out that they should use modal verbs of pro-
bability or advice when appropriate (i. e., must have been, should have
done, etc.).

Once schoolchildren have reached their decisions, have a class debate
asking the various groups to share and debate their opinions.

Continue the conversation by asking schoolchildren to think of similar
situations that they have heard of or been involved with.

A Difficult Situation

Janet was employed as a graphic designer at a very successful
advertising company. She had worked there for two years, when she was
offered a promotion to become head of the graphic solutions department.
She was obviously very happy when she heard of her promotion. However,
she was also rather concerned as she had also recently found out that she
was pregnant. In the past, other women who had had children had found
it difficult to continue working full time. Later that day, she asked her
husband what he thought she should do. He felt that she should first accept
the promotion and then, a few months later, tell her employers about her
pregnancy. In this way, her husband felt, she would not jeopardize her
promotion. Janet wasn’t so sure this was a good suggestion, as she felt
that it might be dishonest of her to not let her employers know about the
change in her condition. She telephoned her best friend, who had also had
the same problem previously, and asked for her advice. Cheryl, her best
friend, asked her if she felt that she would be able to continue working as
hard after the birth of her child as she had been working up to that point
in time. Janet assured her that this was the case and so her friend told her
to trust her husband’s judgment.

A few months later, Janet told her employers about her pregnancy. At
first, they congratulated her on her pregnancy and wished her all the best.
Over the next few weeks, she felt that her workload was slowly increasing
to the point that she could not handle the amount of work required of her.
She scheduled an appointment with her boss, and presented her dilemma
to him. He said that he felt for her, but that, because of a recent increase
in sales accounts, he could do nothing about the increased workload.
Disappointed, Janet went back to work and did her absolute best to keep

9



up with the work. Unfortunately, the workload just continued to grow.
Later that month, she received a call from the personnel department and
was told to come speak to the personnel director. The personnel director
told her that, due to her inability to keep up with the demands of her job,
they were going to have to let her go. Janet couldn’t believe what she was
hearing. She asked him why, if a few months earlier they had promoted
her for her excellence, they had now decided to let her go. It seemed
ridiculous. He said that he was truly sorry, but that they had no other
choice and asked her to gather her things and leave.
Fill in the following chart based on what you have read:

PROBLEMS (REAL CONCLUSIONS JUDGMENTS AND
FACTS) ABOUT THE ADVICE
PROBLEM

1. 1. 1.

2. 2. )

3 g 3

4 4 4

5 5. 5

6 6. 6

7 7. 7

8 8. 8

Bnpaea 4. IIpountaiite 1ial IpoBeleHHSA YPOKY aHIJIIHCBKOI MOBU Y
cepenHii mroJi. [IpokoMenTyiiTe OTO Ta AOAANTE Balli BIACHI BITPABH,
SIKi BF BBKA€ETE TOPETHUMI.

Lesson 4

Teaching Telephone English

Teaching telephone English can be frustrating as schoolchildren really
need to practice their skill as often as possible in order to improve their
comprehension skills. Once they have learned the basic phrases used in
telephoning, the main difficulty lies in communicating without visual

10



contact. This lesson plan suggests a few ways to get students to practice
their telephoning skills.

Aim: Improving Telephoning Skills.

Activity: Role playing using toy telephone lines.

Level: Intermediate to advanced.

Outline:

Review phrases used in telephoning,

Ask all schoolchildren to write out notes for a telephone conversation
that they would typically have with a native speaker. Example: Order 500
Liters of Olive Oil — Delivery: Next Friday — Payment Method: Company
Account — Address: Student’s Company Address — Telephone/Fax: Stu-
dent’s Telephone/Fax, etc.

Ask schoolchildren to choose another student who should respond to
the call for which he/she has written notes.

This next step is the most important, and if possible goes a long way
to improving students’ skills. Use internal office phones at work — This is
one of my favorites and great for business classes.

Stress the fact that schoolchildren need to understand and take note
of everything crucial. If they do not understand they need to ask you to
repeat, tell you to speak more slowly — anything that is needed to under-
stand. For tips see: How to Telephone: Tips and Tricks to Make Sure a
Native English Speaker Slows Down!

Ask your schoolchildren to go to a different office, make sure to get the
extension for the office. Ask schoolchildren to take notes on the call.

Now, this is when your acting skills come in handy! Take the various
notes, call the other extension and ask for the person suggested by the
student who wrote the notes.

You've made it to Hollywood now! Take a variety of roles and act them
out on the phone. Really put your schoolchildren through the paces. You
can be angry, impatient, in a hurry, etc.

Once you have repeated this exercise, get schoolchildren to call each
other in their own offices to repeat the exercise. Remember it is crucial to
actually use the phone, as the difficulty lies in understanding English over
the phone. If schoolchildren need suggestions use Role Plays: Role play
dialogues to practice telephoning with friends.

Finally, if you don’t have the opportunity of using different
telephone lines put chairs back to back and practice speaking on the
phone, schoolchildren will only hear the other person’s voice which will
approximate a telephone situation.

11



Bnpaega 5. llpounralite 1miaH MpoBeeHHS YPOKY aHTJIIHCBKOT MOBU Y
cepenniit mkomi. [IpokomenTyiiTe #ioro Ta momaiiTe Ballli BJIAcHI BIIpaBH,
SIKi BU BBAKAETE JIOPEUYHUMU.

Lesson 5
Introducing Phrasal Verbs.

Getting schoolchildren to come to terms with phrasal verbs is a
constant challenge. The fact of the matter is that phrasal verbs are just
rather difficult to learn. Learning phrasal verbs out of the dictionary can
help, but students really need to read and hear phrasal verbs in context for
them to be able to truly understand the correct usage of phrasal verbs. This
lesson takes a two pronged approach to helping student learn phrasal verbs.
It begins with a reading comprehension which can also serve to introduce
some interesting student stories for discussion. This comprehension is
peppered with phrasal verbs which can then be discussed as a class. The
second part of the lesson includes a brainstorming session for students to
create lists of phrasal verbs to share with one another.

Aim: Improve phrasal verb vocabulary.

Activity: Reading comprehension followed by brainstorming session
and discussion.

Level: Intermediate to upper intermediate.

Outline:

Have the schoolchildren read the short story full of phrasal verbs.

Ask them some general comprehension questions about the text. Once
they have read the text, ask them to tell a story of their own from their
youth.

Now that you have discussed the text, ask the schoolchildren to find
the phrasal verbs from the list which occur in the reading selection. Once
the students have found these phrasal verbs, ask the students to provide
synonyms for the phrasal verbs.

Tell the schoolchildren a little bit about what you have done that
teaching day:

Example: I got up at seven this morning. After I had breakfast, I put
together tonight’s lesson plan and came to school. I got into the bus at X
square and got of f at Y square...

Ask schoolchildren which of the verbs you used were phrasal verbs and
ask them to repeat those verbs. At this point, you might want to ask them
if they have ever taken a look under the heading ‘get’ in a dictionary. Ask
them what they discovered.

12



Explain that phrasal verbs are very important in English — especially
for native speakers of the language. You can point out that it might not
be important for them to be able to use a lot of phrasal verbs if they use
their English with other non-native speakers. However, it is important
that they have a passive knowledge of phrasal verbs, as they will need to
understand more and more phrasal verbs as they become used to reading,
listening, seeing and exploring authentic materials in English. Obviously,
if they are going to use their English with native speakers, they will really
need to buckle down and get used to using and understanding phrasal
verbs.

Write a list of common verbs that combine with prepositions to make
phrasal verbs. T would suggest the following list:

Take

Get

Make

Put

Bring

Turn

Be

Carry

Divide schoolchildren into small groups of 3—4 each, ask students to
choose three of the verbs from the list and then brainstorm to come up
with as many phrasal verbs using each of the three verbs that they can.
They should also write example sentences for each of the phrasal verbs.

As a class, ask schoolchildren to take notes while you write the
phrasal verbs down that each group provides. You should then give a
spoken example or two for each of the phrasal verbs so that students can
understand the phrasal verbs from the context of what you are saying.

Once you have provided the schoolchildren with examples, ask the
schoolchildren to read their own examples and check to make sure that
they have used the phrasal verbs correctly.

NOTE Don’t introduce the idea of separable and inseparable phrasal
verbs at this point. The schoolchildren will already be dealing with almost
too much new information. Save that for a future lesson!

Adventures Growing Up

I was brought up in a small town in the countryside. Growing up in
the countryside offered lots of advantages for young people. The only
problem was that we often got into trouble as we made up stories that
we acted out around town. I can remember one particular adventure

13



in particular: One day as we were coming back from school, we came
up with the brilliant idea to make out that we were pirates looking for
treasure. My best friend Tom said that he made out an enemy ship in the
distance. We all ran for cover and picked up a number of rocks to use for
ammunition against the ship as we got ready to put together our plan of
action. We we were ready to set off on our attack, we slowly went along
the path until we were face to face with our enemy — the postman’s
truck! The postman was dropping off a package at Mrs. Brown’s house,
so we got into his truck. At that point, we really didn’t have any idea
about what we were going do next. The radio was playing so we turned
down the volume to discuss what we would do next. Jack was all for
switching on the motor and getting away with the stolen mail! Of course,
we were just children, but the idea of actually making off with a truck
was too much for us to believe. We all broke out in nervous laughter
at the thought of us driving down the road in this stolen Postal Truck.
Luckily for us, the postman came running towards us shouting, “What
are you kids up to?!”. Of course, we all got out of that truck as quickly as
we could and took off down the road.

Phrasal Verbs

to make out

to make off with

to drop off

to set off

to get out of

to get into

to get ready

to be up to

to take off

to grow up

to make up

to set off

to turn down

to get into

to bring up

to break out

There are at least 7 other phrasal verbs in the text. Can you find
them?
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Bnpaega 6. 1lpounTaiiTe miaH IpoBeiecHHS TUCKYCil HA YPOIL aHTJIi-
ChbKOI MOBHU JIJI51 YUHIB cTapuinx kiaaciB. [IpokomenTyiite iioro. [IposesniTh
Yy CBOEMY KJIaci yPOK i poaHatisyiite #oro.

Conversation Lesson — Internet Craze

This lesson plan is based on the idea that having schoolchildren support
opinions that are not necessarily their own during debates can help
improve students fluency. In this manner, students pragmatically focus on
correct production skills in conversation rather than striving to “win” the
argument. Of course, once schoolchildren have become confident in their
production skills, the can obviously argue the point they truly believe in.

Aim: Improve conversational skills when supporting a point of view.

Activity: Debate concerning the current and future impact of the
Internet on daily life.

Level: Upper-intermediate to advanced.

Outline:

Review language used when expressing opinions, disagreeing, making
comments on other person’s point of view, etc.

Ask schoolchildren to consider the following statement:

The Internet has forever changed the way we live. Its importance will
continue to grow. By the year 2010 most of the world will be conducting
its business, receiving its media (TV, films, music), and staying in touch
solely via the Internet.

Based on schoolchildren responses, divide groups up into two groups.
Important: Make sure that groups are put into the group with the opposite
opinion of what they seemed to believe in the warm-up conversation.

Give schoolchildren worksheets including ideas pro and con. Have
schoolchildren develop arguments using the ideas on the worksheet as a
springboard for further ideas and discussion.

Once schoolchildren have prepared their opening arguments, begin
with the debate. Each team has 5 minutes to present their principal
ideas.

Have students prepare notes and make rebuttal to the expressed
opinions.

While the debate is in progress, take notes on common errors made by
the students.

At the end of debate, take time for a short focus on common mistakes.
This is important, as schoolchildren should not be too involved
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emotionally and therefore will be quite capable of recognizing language
problems — as opposed to problems in beliefs!

Internet Craze

What do you think about the following statement?

The Internet has forever changed the way we live. Its importance will
continue to grow. By the year 2010 most of the world will be conducting
its business, receiving its media (TV, films, music), and staying in touch
solely via the Internet.

Use the clues and ideas below to help you create an argument for your
appointed point of view with your team members. Below you will find
phrases and language helpful in expressing opinions, offering explanations
and disagreeing.

Opinions, Preferences:

I think ..., In my opinion ..., I'd like to ..., I'd rather ..., I'd prefer ..., The
way I see it ..., As far as 'm concerned ..., If it were up to me ..., I suppose
..., I suspect that ..., I'm pretty sure that ..., It is fairly certain that ..., 'm
convinced that ..., T honestly feel that, T strongly believe that ..., Without
adoubt, ....

Disagreeing:

I don’t think that ..., Don’t you think it would be better ..., T don’t
agree, I'd prefer ..., Shouldn’t we consider ..., But what about ..., I'm afraid
I don’t agree ..., Frankly, I doubt if ..., Let’s face it, The truth of the matter
is ..., The problem with your point of view is that ... .

Giving Reasons and offering explanations: To start with, The reason
why ..., That’s why ..., For this reason ..., That’s the reason why ..., Many
people think ..., Considering ..., Allowing for the fact that ..., When you
consider that ... .

The Internet Will Change Our Lives In Every Aspect

The use of the Internet around the world is doubling every few
months.

The Internet has already changed with way we communicate.

Business have invested billions in the Internet.

The Internet is becoming faster all the time, you can already watch
video or listen to Mp3s via the Internet.

Many people now live at home and work via the Internet.

The Internet has created unlimited new business opportunities

Most people use email instead of writing letters to keep in touch with
their friends.

The Internet is still very young.

16



The Internet Is Just A New Form Of Communication, But Will Not Change
FEverything In Our Lives

The Internet, while interesting, is just a fad.

People want to go out and meet other people when they do their
shopping.

It is too difficult to use the Internet and computers, most people do not
have the patience.

Reading on a computer screen is uncomfortable and people will never
stop wanting to read, listen to music and be entertained in traditional
ways.

The Internet creates cultural homogenization — some would say
Americanization, and eventually people will get tired of this.

The only real interaction between people must take place face to face
on not ‘virtually’.

The Internet is mainly used by teenagers and other people who have
lots of time to waste.

The ‘new’ economy of the Internet produces nothing — people can not
buy smoke.

METOJHYHI MATEPIAJH JJIS TI03AAY/JHTOPHOI
CAMOCTIHHOI POBOTH

1. IlutaHHs AJisI CAMOCTIHHOTO ONIPAIIOBAHHS.

1. Pexomenpartii Pagu €Bpomnu 3 HaBYaHHS aHTTiHCHKOT MOBH.

. Bumoru 110 piBHS 3HaHb 3 aHTJIIIICEKOI MOBH 3a BUMoTamMu Pann €B-
poriu.

. BuMmoru 10 ypoky aHITi#iCbKOI MOBH Ta HOTO aHAJIi3.

Twunu ypoxiB aHTTIHICHKOI MOBH.

Tunu TBOPUYMX YPOKIB.

. ILtan ipoBeieHHsT YPOKY-TPH.

. Ilman mpoBeieHHS yPOKY-AUCKYCil.

. Ilman mpoBeieHHST yPOKY-EKCKYPCii.

. [Lman mpoBeieHHsT ypOKy-KOH(EPEeHIIii.

10. MeToan HaBYaHHS aHTJTIHCHKOI TPaMMaTHKH.

11. Meroan HaBYaHHS aHTJIICHbKOI BUMOBH.

12. Metoau Ta erarny HaBYAHHS YCHOTO MOBJIEHHS.

13. Meroanka oprasisaiiii iHTEHCHBHOTO HAaBYAJTbHOTO TIPOIIECY.

14. CyuacHi nijIxoau Ta METO/IM HABYAHHS aHTJIIHCHKOI MOBH.

15. HaBuanbHi MOBHI irpH, iX BUU Ta BUKOPUCTAHHSI.

[\

© oD UL W
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2. BnpaBu Ta XpecToMartiiiHi TEKCTH /7151 10322y IUTOPHOI
caMocTiitHoi poooTH.

Bnpaea 1. [Ipounraiite 1m1an cy4acHOTO YPOKY JIJIsI YUHIB CEPEIHBOT
IIKOJIM, MiZIFOTOBJIEHOTo 32 MeToauKoIo “edutainment”. ITpokomeHTyiiTe
ioro. [IpoBeziTh y CBOEMY KJ1aci ypOK Ta OIHUIIIITh Ballli BPasKeHHS.

Lesson Plan — a fun 45 minutes!

1. Warm Up/Review — 3/10 minutes.

The idea is to get the kids back into a "edutainment” way of learning,
to get used to you again, to warm them up and to review the previous
time’s language.

Start off with a quick go of the Warm Up game. Time depends on the
class, from 30 seconds to 5 minutes.

Review the song from the previous lesson. They are singing and
dancing and remembering the previous work all at the same time. The
songs are quick, genki and get to the point!

2. New material — Picture cards and Song — 15/20 minutes.
New vocabulary — A Capella — CD

Using songs is the key to making it easy to teach the new language,
and for the kids to remember it.

Use picture cards. Hold one up, say the word and get the kids to say
it back.

After every 3 or 4 words, review the others.

8 words is a good quantity to teach in one lesson.

Questions and answers are better (e. g. What'’s this? What time is it?
or How much?) Say the question, point to a card and the kids answer.
This is better than simply learning the vocab in isolation. Try tricking
them by pointing to a card and saying a different question e. g. “What'’s
your name?”

To save time, try singing each word when introducing it. The melody
and actions help the kids remember them more quickly. Plus when you’ve
finished the words, they already know the song. Try things like “How are
you?”

Teach the song “a capella” several times without the music. Keep
practising till they know all the words!

If they don’t say things loud, do a competition between you and them
to see who can say the word the loudest. Even the shy kids will be then
saying the words!
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Sing the song with the CD to make sure they know the vocab and
have some fun! Keeping the CD till the end makes sure the kids know the
words and keeps the energy high!

3. Practice of new material — Game — 15/20 minutes.

The purpose of the game is for the kids to practise the target English.
It’s also good for the teacher to see if the kids have mastered the language
or if they need more practice.

Only the second language is allowed for the kids, but the teacher
should explain things in whichever language is most efficient. The less
time you spend explaining, the more time the kids have to practise.

Best done with games to aid motivation.

Explain the games by acting them out!

Some game can be explained in 2 or 3 minutes or less. If team teaching,
try giving a translation of the game to the other teacher who can then
explain the rules in the kids’ native language.

If there is no end to the game — do a big countdown!

Important Point: Remember to teach your kids that “Losing doesn’t
mean losing. Tt simply means you get another chance to try again” If
everyoneis having fun, everyone wins! If they don’t win, it’s simply another
chance to try again next time! Do this and every kid will be wanting to
keep going and learn more, especially if they actually lose a game!

4. “Thank you”s and “Goodbye”s

Sing today’s song again and then the Thank You song.

Tell them how good they were

Do a few claps and cheers (try raising your hand to vary their volume
like we do in the shows, very fun!)

End the lesson on a high so they are looking forward to the next
lesson!!

Bnpaesa 2. Binnpaitoiite rpy-po3MUHKY Ha 3aHATTSIX YUHIB HABUAJIb-
HUX KJIaCiB.

TPR Warm Up Game!

Target Grade: 1-5

Target English: Greetings, verbs

This is a game that is great do at the beginning of nearly every lesson.
Its gets the kids lively and active and helps their listening skills, and if
they can learn to stand up and sit down quickly you won’t be wasting
time later on in the lesson! From then on you add in new words each week,
and is really effective. It’s basically TPR, total physical response, although
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with limited class time it’s usually better to get the kids repeating the
words as soon as you can.

At the beginning you simply shout out commands at the kids. First of
all simple things like “Stand Up” or “Sit Down” are OK, along with “Good
Morning”. Also, try tricking them by saying “STAND UP” when they
are already standing up! As you meet the kids more you can add words
such as JUMP, SPIN (a big favourite), EAT, DRINK, CHEER, CLAP,
Later BOY, GIRL can be added (much laughter when boys stand up
when you say “GIRLS STAND UP”). Also BIG, SMALL e. g. BIG
JUMP, LITTLE JUMP and QUIET, LOUD e. g. QUIET CLAP, LOUD
CHEER.

Even 1st Years can get quite advanced with things such as “GIRLS,[@5
BIG SPIN JUMPS” Or try using “PLAY” e. g. “Play Piano, Play
Tennis” or things like “Watch TV” For “Clap” or “Cheer” get them to
vary the volume as you raise or lower your arm — it’s a great “volume
control” for the moments when you do want them to be quiet!!! If
you want some more words, try “cry” or even “zip it!”

Once you get past these basics, try some other topics from the songs,
and then start using series of phrases that the kids can use. You don’t just
have to stick to commands!

Then try the past or future tenses, i. e. basically do the same thing but
point to a calendar on the wall first.

Then you can start moving on to stories. A good way to do this is to get
your kids to think of stories in groups in their native language, translate
them and use them in the next class! For the stories, things like Spiderman,
Harry Potter or famous characters are best!

Basics Funky Stuff Routines Past Tense Famous Stories
Stand up | Surf in Hawaii Open your eyes | I left the house | Hello,
Sit down | Do sumo wrestling Wake up! I got on my bike My name’s Harry
Spin Eat hot kimchi Stretch your | Tlooked at my  Potter
Jump Walk on a hot beach arms watch I'm a wizard
Bow Go on a waterslide Yawn I was late! I have a magic
Watch TV Tlike sweet apple pies | Get out of bed | T rushed to wand
Play... She’s eating sour lemons school I can cast magic
etc. (get the kids to Have a shower | I crashed my spells
think of their own!) Have breakfast = bike! This is my friend
Hermione
My favourite
sport is...
Today I...
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Or if you're looking for more ideas, try these ones! Climb Mt Everest.
Throw a big ball.

Cheer the Hanshin Tigers!

Do synchronised swimming,

Dance with Tom Cruise.

Paint a big picture.

Row a canoe.

Ride on a motorbike.

Be a monkey.

Fall in love.

Be a teacher.

Eat a lot of sweets.

Walk like a model.

Sing “Happy birthday.”

Be a samurai.

Eat hot chichen soup.

Be a big lion.

Spin like a spinning top.

Run like a penguin.

Brush your hair.

Swim in the sea.

Cry loudly.

Eat a big hot dog with lots of mustard.
Open the biggest book in the World.
Walk underwater.

Dive into the water.

Bnpaea 3. l1pountaiite nian nposezgenss rpu “Tappi [Torep” Ha ypo-
I U1t yuHiB 2—5 KiaciB cepenupoi mkosm. [Ipokomentyiite itoro. ITpo-
BE/IiTh Y CBOEMY KJIACi Ta OMUNIITH Ballli BPAKEHHSI.

The Harry Potter Game

Author = Bridget McNamara

Level = Elementary

Target English = actions, animals

big_small = Big groups

The Harry Potter Game is based on Candlesticks or Stuck in the
Mud.

When I did this game with my students, I taught them the question/
answer set of “What are you doing?” “I'm dancing/jumping/cooking/
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playing soccer etc”, but other teachers who have played the Harry Potter
Game said it worked with animal or action vocab too.

1. On the day, roll newspaper into wands and go outside.

2. Divide the class, give wands to 1/3 and they become Voldemort
(sorry for mentioning his name).

3. The remaining wandless 2/3s are Harry Potter.

4. Give the Harry Potters a 10-second head start then let the Volde-
morts loose.

5. When a Voldemort catches a Harry Potter, they wave their wand
and shout an instruction at Harry eg jump/dance. Harry Potter then has
to do that action in the same spot until they are saved.

6. The spell is broken when a FREE Harry Potter comes along and
asks “What are you doing?” and the caught Harry Potter replies “I'm
jumping/dancing”. With that complete, Harry Potter is now free and the
world is okay again!

You can swap over the Voldemorts and Harrys several times within a
lesson and the kids will get quite tired, but they will love it and request
it often!

You can extend the target vocab by teaching them wand, wizard etc,
plus T also taught the captured Harrys to call out ‘Help me Harry’ to draw
attention to themselves.

But be warned if you play with kids you will become a target for the
entire Voldemort population, and will find yourself either jumping or
spinning for the entire lesson. But T guess at least you'll burn off lunch
that day!

Bnpasa 4. [1pounraiite man nposegerns rpu “Dice Game” i yuHiB
2-5 kiaciB cepeniboi mkosm. [Ipokomentyiite ioro. IIpoBemits y cBo€E-
MY KJIaci Ta ONUIIITh Ballli BPasKeHHs.

Dice Game

Target Grade: 1-5

Target English: Any vocab, try occupations or “What are you doing?”

This is a great game that works best with themes with around 11 pieces
of vocab and actions to go with them 1i. e. a lot of the Genki English
themes!

1. Put the students into groups of 4 or 5. The best way to do this is
to use the Mingle Game combined with the group game, i. e. you do the
Mingle chant and then shout out “4” or “5” and the kids quickly get into
groups of this number. This works a treat!
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2. Each group sits down in a circle.

3. Give each group a die.

4. You assign a number from 2—12 for each piece of vocab. It’s best to
let the students decide which ones are which. Write down the number
next to the picture card on the board.

5. The students shout out the appropriate question, e. g. “What do you
do?” for occupations. It’s important that the kids are not just learning
vocab, but are learning the questions and answers together.

6. One person in the group roles the die. The students remember the
number.

7. The same person roles the die again.

8. The students add up the numbers and then shout out the corre-
sponding answer. i. e. if they role 2 and then 5, they shout out the answer
on the picture card next to number.

9. It’s also really fun to do the gestures as well.

10. The fastest person to call out the correct answer then becomes the
die roler and you repeat from.

This game can go on for ages as all the students want to roll the dice.
It’s great for concentration as you have to look at the die, do the maths,
look at the board then shout out the English! Tt also helps promote the
“student centered learning” approach now recommended in Asia, where
the teacher becomes the “director” and the students are the movie stars!

Bnpaea 5. llpountaiite nan nposenennsa rpu “Da Vinci Mona Lisa
Code Game” 111 yuHiB MOJIOAMINX KJIACIB cepeanboi mKkoau. [TpokomeH-
TytiTe tioro. [TpoBeniTh y cBOEMY Kiaci Ta OMUNIITH Bati BpaskerHst. [Ipo-
aHaJi3yiiTe Bail ypox.

Da Vinci Mona Lisa Code Game

Target English: Decoding short words Target Grade:
Upper Elementary — Junior High

Using pop culture in the classroom can be a
fantastic way to bring the kids’ outside world into
the classroom. But with this game you should exercise a
bit of caution. The title will work in getting lots of kids
interested in trying the game, and T have changed the title
on the worksheet to be the “Mona Lisa Code” instead of
the more provocative “Da Vinci Code”, but if you think that even one of
your students may be offended by it then please don’t use it.
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This game is probably better for older kids, or junior high school stu-
dents and above.

1. Give each student (or group of 5 students) a copy of the print out
above.

2. Choose which code to start with and shout out this number.

3 The kids find the circled version of this number on the sheet.

4. They decode the secret word from the numbers that follow.

5. They shout out what the word is.

6. Quickest team is the winner.

7. Repeat from 2.

For example, the first code, is really easy, it consists of the numbers 3 1
20. You use the code table to figure out this means “c a t “. The kids then
use their skills to read the word “cat” and shout it out. That’s basically the
main aim of the game, to get some basic phonics reading practice. As with
any phonics activities, the kids have to be able to speak a fair bit of basic
English first though.

It’s also good to choose the codes in a random order. If you simply
start with the first code, then move onto, the kids will be able to work
the codes out in advance and the slower kids will gradually get further
and further behind. If you choose the numbers in a random order it keeps
the kids on their toes and means the slower kids can keep up with their
faster classmates. For the same reason some of the codes are hard to read,
to balance things out.

You could also use this as a worksheet filler in high school, simply give
the kids the sheet and ask them to fill it in. But it really has no English
learning value unless the kids actually speak the words they’ve decoded!
You could also get the kids to make their own codes. Or for higher level
kids, they can make their own sentences or short stories.

Bnpaea 6. Tlpouuraiire mian nposeaeHHs rpu “Broken Hearts Game”
JUIST YYHIB CTapIInX KJAciB cepeaHboi mrkonu. [IpokomentyiiTe iioro.
[IpoBemiTh y cBOEMY KJraci, OTTUIIITH Ballli BpasKeHHs, TTPOAHAJI3YITe Balll
YPOK.

Broken Hearts Game

Target Age: Elem 3 to Junior High

Target English: Any review

This game is traditionally used in Junior High for sentence practice,
but it also makes a great review game for elementary school!
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Preparation
1. Prepare several A4 sheets of paper, each with the outline of a large
heart.

2. Tear up the heart into 4 or 5 equal parts.

3. On each part of one sheet draw (or glue) a picture related to the
theme you are studying. Each part should have a different picture. Forex-
ample, one could be a pig, another a cow etc.

4. Do another sheet, this time with pictures from a different theme.

5. Do enough sheets with enough different themes so every kid can
have one piece of heart.

6. Put all the pieces in a bag or container.

The Game

1. Each kid comes to the front and picks a piece of heart. They don’t
look at it yet!

2. When everyone has their pieces you shout “go”.

3. The kids then go around trying to find the other pieces of their heart.
They are not allowed to show other people their hearts yet, only to speak
English!

4. When they find all the people who have the rest of the pieces of their
heart (as they all have words in the same topic) they sit down in a group,
raise their hands and say “Finished!”.

5. The quickest team wins.

Very simple, but very effective. You can change the target language
to either be very easy e. g. simply saying “dog”, or better still something
like “T have a dog” or the current target language such as “I like dogs” etc.
ete.
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Bnpasa 7. llpountaiite nman nposenenns rpu “Nemo Game” s
YYHIB MOJIOJIIIIUX KJIACiB cepeZHbol mkoman. [IpokomenTyiite itoro. IIpo-
BEJIiTh Y CBOEMY KJIAcCi, OTIMIINITH Ballli BDAJKEHHS Ta TTPOAHAJI3yiTe Balll
VPOK.

Nemo Game

Target English: What can you sea? I can see a...

Target Grade: Elementary

Here’s a very fun game for younger kids to teach with “Under the Sea”
theme.

1. The kids mime swimming around in a circle in the middle of the
class.

2. If you have lots of kids (say 30 in a class) then have two or three
concentric circles, one inside the other. Each circle swims in opposite
directions.

3. The kids shout out “Nemo, Nemo, what can you see?”

4. The teacher, who is Nemo, looks outside the window and shouts out
“I can see a ...” plus one of the sea animals from the song.

5. Whilst still swimming the kids repeat the answer and do the mime.

6. Continue from 3.

7. But... if the teacher says “T can see a shark!”. Two kids, who were
hidden outside, rush into the classroom from different directions.

8. The other kids all rush to touch the wall of the class, where they are
safe.

9.If any of them are tagged by the sharks on their way to the wall, they
are eaten and become sharks for the next round.

10. Continue from 3.

This is a great variation of the What time is it, Mr Wolf? game, and
thank you to the teachers in Nara for the inspiration. Just using the name
“Nemo” makes it really exciting for the kids.

For the first two sharks, it’s good to get the “kids who’ve had too much
sugar for breakfast and are disturbing the class” to help out as it keeps
them under control.

The main point of the game is to get the kids over the “just words” and
into the “able to give answers to questions” style of lesson.

You can either play the game after singing the song, or try teaching the
“I can see a ...” plus the shark and first three animals, then play the game
and introduce the new words as you continue the game. This way you can
end the lesson with the song which makes for a very big finish.
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Bnpasa 8. Tlpouwnraiite 1man nposenends rpu “Mingle!” st yunis
MOJIOZIIIUX KJIaciB cepennboi mkosn. [IpokomenTyiite iioro. [Iposenits y
CBOEMY KJIaci, OTIUTITITH Ballli Bpa’keHH Ta MTPOAHAJII3yHTe Ball YPOK.

Mingle!

Target Language: Any conversation

Target Grade: 2 to 6.

Now “mingle” probably isn’t very high on your “words to teach” list,
and quite rightly so. But by playing this game the kids can get to practise
any conversation that you happen to be studying, for example “How are
you?”, “How old are you?”, “What are you doing?” or anything really! If
you're teaching in Thailand, the teachers love this game!

1. Get rid of any tables and chairs and get the kids together in one big
group.

2. Whilst singing the “mingle chant” the kids move around, mingling
with each other!

3. When the teacher says “Stop!” the kids make pairs with the person
nearest to them and they practise today’s conversation!

e. g “What'’s your name?” “My name’s Luke. What'’s your name?”

“My name’s Leia. Nice to meet you!”

4. Repeat from 2.

That’s it, simple but fun! Instead of just today’s conversation, after
saying "Stop!” you can shout out any phrase you’d like to practise!

But the real magic of this game comes when making groups! You do
the mingle chant, then shout out a number and the kids have to get into
groups of this number. e. g. you say “4” and the kids get into groups of
4 and sit down. It works sooooo well! You can also have them ask you a
questions such as “How old are you?” or “What time is it?”, you answer
“I'm 6 years old” or “It’s 9 o’clock” and the kids get into groups of this
number!

Bnpasa 9. Tlpounraiire mian nposeaents rpu “The Koala Game” pist
YUHIB MOJIOJIINX KJaciB cepefinboi nkoan. [Ipokomentyiite iioro. IIpo-
BEliTh Y CBOEMY KJIACl, OMUIIIITH Balllli BpPAKEHHS Ta MPOaHaJi3yliiTe Bail
YPOK.

The Koala Game

GRADE: 1 TOG6.

TARGET ENGLISH: PLEASE, THANK YOU ETC.

This is a cool game for smaller classes. You need to prepare 2 or 3 small
cuddly toys. Koalas are cool!
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1. Sit the kids in a circle.

2. Teach them “Please” i. e. “Koala please”

3. Pass the koala to a kid who says “Koala please”.

4. The kids then pass the koalas amongst themselves. First of all a kid
says “Please” and then receives the koala from the previous player.

5. Now the teacher introduces “Thank you”.

6. Repeat as before, but this time after receiving the koala, the child
says “Thank you”.

7. Now the teacher introduces “You're welcome!”. And repeat again.

If you have Shockwave installed, you can try out the “Online Koala
Game” here!!

You need Shockwave to use this feature!

During the practice sessions, the teacher can introduce several koalas
so that lots of kids get to practice.

This is a really effective game if you give personalities to your cuddly
toys. This game was developed by Will, who has the “cute Koala” and the
“fat koala”! The fact that the animals have names also seems to make the
kids respect them more and take better care of them!!

This is a good game, but don’t overplay it!

Whilst the teacher is close to the kids, it’s a good way to do pronun-
ciation practice, as the kids can clearly see the teachers mouth!

Bnpasa 10. I1pountaiite mian nposegenna rpu “What'’s the weather
like in ...?” aist yaniB crapiinx kiacis cepeabol mkoJi. [IpokoMeHTyiiTe
ioro. IIpoBeniTs y cBOEMY KJaci, OTUIIITH Balll BPa)kKeHHS Ta IPOaHaJIi-
3yHTE YPOK.

What’s the weather like in ...?

TARGET LANGUAGE: WEATHER

TARGET GRADE: SENIOR SCHOOLCHILDREN

PREPARATION: A4 COPIES OF A WORLD MAP FOR EACH
GROUP. ONE PRINT OUT OF THIS PAGE. ONE BIG CLASSROOM
SIZE WORLD MAP

This is a great game for practising the weather and gets the kids
thinking!

1. First of all teach some weather words.

2. Put the kids in groups and put a large World map on the board.

3. Give each group a smaller map of the World. Each map has the 8
countries here marked.
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4. In their groups the kids have to decide which country has what
weather. They draw a picture to mark this weather on the country. It’s
up to you to decide how detailed to do this e. g. “It” sunny” or “It’s 24
degrees” or whatever.

5. When the kids have finished everyone turns round to look at the
board.

Feel free to choose which countries you use!

6. The teacher chooses one country and one person from each group
stands up and says what weather they chose for that country. The teacher
writes, or draws, this on the board.

7. When all the groups info is in the teacher reads out the info from this
page (make a print out of it beforehand!) of the real weather there! If it’s
Autumn or Spring time you might have to do a bit of creative adjustment
to make it a bit more fun if all the countries end up saying “cloudy” or
“fine”!

8. The nearest group to predict the correct weather wins that country
and one point!

9. Repeat again from 6, this time asking a different kid from each
group.

10. The group with the most countries at the end of the game has
won!

This is a great game for not only English practise, but getting the kids
to work in groups and actually thinking about the English they are using.
Using real-time weather info that you got only minutes before makes the
kids really excited. You can also use it to explain the differences between
individual countries of the UK. Or you could even play the CNN or BBC
World Weather forecast to them, great listening practice!

Bnpaesa 11. Tlpounraiite niaan nposegernd rpu “What'’s the weather
like in ...?” auist yuHiB crapiinx Kiacis cepearbol mkoJi. [IpokoMeHTyiiTe
ioro. IIpoBeniTh y cBOEMY KJaci, OUIIITH Balll BPayKeHHS Ta TIPOAHAJIi-
3yiTe ypOK.

Spiderman

TARGET GRADE: SENIOR SCHOOLCHILDREN

TARGET ENGLISH: QUESTION & ANSWER PRACTICE

PREPARATION: PICTURES OF SPIDERMAN, MARY JANE
AND TWO ENEMIES

Help Spiderman save Mary Jane from both the Green Goblin and
Dr. Octopus!
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This game is basically a scoring game which you can mix and match
with other games, but the way I present it here is great for question and
answer practice!

PREPARATION

First of all you need A4 print outs of various Spiderman characters.
You can easily get these by doing a google image search. You'll need
one Mary Jane Watson, and then one Spiderman and villain for
each group. One group can be up to around 8 kids. If you have two
groups the best pairing is one game as Spiderman 1 vs. the Green
Goblin, and the other group as Spiderman 2 vs. Doctor Octopus!
Prepare the board, this takes about 2 minutes (or one if you've had
practice), so is good to do whilst the kids are doing a warm up game where
the teacher isn’t involved. On the board you need to draw a tall building
with several floors (around 7 or 8) and wide enough so that your characters
fit. Each teams’ Spiderman and villain starts at the ground floor. On top of
the building you put the picture of Mary Jane. The idea is the Spidermans
will race to the top to save the girll (And yeah, T know it’s not politically
correct but don’t blame me, write to Stan Lee!!) Then you need to split
the kids into groups. Either use groups they normally make or use mingle
and shout out a number, they have to get into groups of that number! Up
to 8 people in each group is cool, so for 30 kids you need around 4 groups,
but it can work with classes as small as 6 (2 groups of 3). All the groups
have to have the same number of people.

THE GAME

1. Each group forms a circle.

2. Each group decides which person in the group will go first.

3. The teacher says “Go!”

4. Simultaneously the first kid in each group asks the person next to
them (clockwise) today’s target question. (e. g. When’s your birthday?
Where are you going? What's your favourite colour? etc. etc.)

5. This person answers and asks the next person.

6. Keep going round the group until the first person answers the
question.

7. Everyone stands up and shouts “Yeah!”

8. The quickest team is the winner.

Bnpaga 12. IlpounTaiite nman mpoBeeHHs Tpu “Bargaining Game!”
JUIST YYHIB CTapIInX KJaciB cepefaHbol mkonu. [Ipoxkomentyiite iioro.

30



IIpoBeziTh y cBOEMY KJjaci, ONUINITH Ballli Bpa)KeHHsI Ta MPOAHAJI3yTe
VPOK.

Bargaining Game!
TARGETGRADE:2-6
TARGET ENGLISH: NUMBERS, “HOW MUCH”

Most schoolchildren seem to be unaware of the skill of “bargaining”.
In Asian holiday destinations they always seem to be overcharged because
they're afraid of the local bargaining practices, where you gradually beat
the seller down from an astronomical to a sensible price. This game
introduces this vital skill and is good practice of numbers.

PREPARATION

1. Introduce bargaining and where you use it (we don’t want them
arguing in UK supermarkets or anything)

2. Introduce “How much?”

3. Practice bargaining with the kids. If you are really persistent they’ll
love it!

4. Make sure they understand that “buyers” want a low price and
“sellers” want a high price.

THE GAME

1. Split the class into two halves (left and right side of the class is
usually good).

2. One side is then the selling side and one is the buying side.

3. The sellers (individually) have to go and find a “buyer” and sell them
something (pens, books etc are usually good, let the kids choose!).

4. The usual conversation is something like.

Seller: “Hello. Nice pen!!!”

Buyer: “How much?”

Seller: “10”

Buyer: “No! 2”

Seller “No! 9!”

etc. etc.

5. Give them a time limit of about 3/4 minutes (I usually count down
the last ten seconds to add to the tension).

6. Afterwards sit them down and find out who did the best, and who
did the worst!

7. Redo the game this time with the kids changing roles, i. e. the buyers
become sellers and vice versa.
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The price range should be fixed in a range from around 1 to 10. This
makes sure they all know the numbers in English, and makes comparing
who got the best price a lot easier. Make sure there are equal numbers of
kids on each side — if you have an odd number then involve the teacher.

The time limit is important, without it there is no tension!

Tell them to be pushy, but watch they don’t start hitting each other!!

Bnpaesa 13. IlpounTaiite n1aH TPOBE/IEHHS YPOKY JIJIs1 YIHIB CTAPIINAX
KJaciB cepennpoi mkosn. [Ipokomentyiite itoro. IIpoBesniTeh y cBOoEMY
KJIaci, OMUIIITh BNl Bpa)KeHHS Ta TIPOAHa3yHTe YPOK.

Lesson. Reading — Using Context

The use of contextual clues can be one of the best ways to improve
students’ reading skills. Unfortunately, schoolchildren often insist on
understanding each word when reading. Realizing that a text can be
understood in a general sense by using contextual clues can go a long way
towards helping students cope with increasingly difficult texts. At the
same time, the use of contextual clues can also provide a means by which
students can rapidly increase their existing vocabulary base.

This lesson provides a number of pointers helping students identify and
use context to their advantage. A worksheet is also included which helps
students recognize and develop the skill of contextual understanding.

Aim: Increased awareness and usage of contextual reading clues.

Activity: Awareness raising concerning the use of contextual clues,
followed by worksheet practicing contextual reading.

Level: Intermediate — upper intermediate.

Outline:

Write this example sentence on the board: “Tom decided that he
desperately needed the glockum if he were to solve the problem”.

Ask schoolchildren what they do if they are reading an English text
and do not understand a specific word.

Ask schoolchildren what they do if they are reading a text in their na-
tive language and do not understand a specific word.

Ask schoolchildren what ‘glockum’ means.

Once schoolchildren have established that they don’t know what a
‘glockum’ is, ask them to guess at what it might be.

Ask schoolchildren what part of speech a ‘glockum’ is (i. e. verb, noun,
preposition etc.).
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Have schoolchildren explain how they arrived at their guesses, which
clues did they use?

Explain the concept of reading in “chunks” i. e. looking at the text sur-
rounding the unknown word for clues.

Show them an article from an advanced level magazine (Wired, Na-
tional Geographic, The Economist etc.).

Ask schoolchildren to identify the probable vocabulary areas that may
be used in the example article.

Explain the importance of activating vocabulary by first quickly glan-
cing at the text to be read. This idea is very important as the brain will
begin to focus on related concepts thus preparing the student for what is
to be read.

Point out that by using all of these clues (i. e. “chunking”, part of
speech, logical deduction, vocabulary activation), students can arrive at
a much fuller understanding of difficult texts — even if they do not under-
stand each word.

Have schoolchildren divide into small groups and complete work-
sheet.

Reading Clues

Deduction — What does the sentence concern? Which words does the
unknown word seem to relate to?

Part of Speech — Which part of speech is the unknown word? Is it a
verb, noun, preposition, adjective, time expression or something else?

Chunking — What do the words around the unknown word(s) mean?
How could the unknown word(s) relate to those words? — Thisis basically
deduction on a more local level.

Vocabulary Activation — When quickly skimming through the text,
what does the text seem to concern? Does the layout (design) of the text
give any clues? Does the publication or type of book give any clues to
what the text might be about? Which words can you think of that belong
to this vocabulary category?

Make logical guesses about the meaning of the unknown words in the
Jfollowing paragraph.

Jack quickly entered the didot and cleaned the various misturaes he
had been using to repair the wuipit. He had often thought that this job
was extremely yullning. However, he had to admit that this time things
seemed to be a bit easier. When he finished, he put on his redick and went
back to the study to relax. He took out his favourite pipe and settled into
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the beautiful new pogtry. What a fantastic schnappy he had made when he
had bought the pogtry. Only 300 yagmas!

What could a ‘didot’ be?

What part of speech is ‘misturaes’?

If Jack used the ‘misturaes’ to repair the ‘wuipit’ what do you think the
‘mistraes’ must be?

What could ‘yulling’ mean? — What part of speech is often used with
an ending ‘-ing’?

Which synonym could be used for ‘yulling’?

fun

difficult

expensive

What type of things do you put on?

Based on the above question, what kind of thing must a ‘redick’ be?

Is a ‘pogtry’ used inside or outside?

Which words let you know that the ‘pogtry’ was cheap?

What must ‘yagmas’ be?

Clothes

Cigarette type

Type of money

Bnpasa 14. 1lpounTaiite 171aH TPOBEIEHHS YPOKY JIJIs1 YIHIB CTAPIINAX
KJaciB cepennboi mkosn. [Tpoxkomentyiite itoro. IIposesniTe y cBoEMY
KJIaci, OMUIIITh Ballli Bpa)KeHHS Ta TIPOAHAJII3YNUTe YPOK.

Lesson. Comparative and Superlative Forms

The correct use of the comparative and superlative forms is a key
ingredient when schoolchildren are learning how to express their opinion
or make comparative judgments. The following lesson focuses on first
building understanding of the structure — and of the similarity between
the two forms — inductively, as most students are at least passively familiar
with the forms. The second phase of the lesson, focuses on using the
comparative and superlative forms actively in small group conversation.

Aim: Learning the comparative and superlative.

Activity: Inductive grammar learning exercise followed by small group
discussion.

Level: Pre-intermediate to intermediate.

Outline:

Activate schoolchildren’ awareness of the comparative and superlative
by comparing three objects of your choice. For example, compare life in
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the US, the country where you are teaching and another country of your
choice.

Ask schoolchildren questions based on what you have told them.

Have schoolchildren pair up and ask them to complete the first exer-
cise on the work sheet.

Based on their completion of the first task, ask students to give you
the rules for the construction of the comparative form. You will proba-
bly have to point out that a three letter word following the CVC (con-
sonant — vowel — consonant) form will double the final consonant. Ex-
ample: big — bigger

Have students complete the second exercise on the work sheet.

Based on their completion of the second task, ask schoolchildren to
give you the rules for the construction of the superlative form. Make sure
that schoolchildren are aware of the similarities in construction between
the two forms.

Have schoolchildren get into small groups of three to four and choose
one of the topic headings for their group.

Ask groups to then decide on three objects in the topic area to compare
and contrast verbally.

Have schoolchildren write five to ten sentences based on their conver-
sation using the comparative and superlative forms. It might be useful to
ask them to write a specific amount of both comparative and superlative
sentences.

Comparatives and Superlatives

Exercise 1. Read the sentences below and then give the comparative
form for each of the adjectives listed.

Tennis is a more difficult sport than Rugby.

I think John is happier now than a year ago.

Could you open the window, please? It’s getting hotter in this room
by the minute.

interesting

weak

funny

important

careful

big

small

polluted

boring

angry
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Exercise 2. Read the sentences below and then give the superlative
form for each of the adjectives listed.

New York has got to be the most exciting city in the world.

His biggest desire is to return home.

She is probably the angriest person I know.

interesting

weak

funny

important

careful

big

small

polluted

boring

angry

Exercise three: Choose one of the topics below and think of three
examples from that topic — for example: Sports — football, basketball and
surfing. Compare the three objects.

Cities

Sports

Writers

Films

Inventions

Bnpagsa 15. IlpounTaiite nTaH MPOBEAEHHS YPOKY-IUCKYCIl 715 y4-
HIB CTapIINX KJaciB cepeiHbol mkosn. [Ipokomentyiite itoro. [IpoBemiTh
JIUCKYCIT0 3 YUHSIMU Ta TTPOAHAI3YITe BAIll YPOK.

Multinationals — Help or Hindrance?

This lesson plan is based on the idea that having students support
opinions that are not necessarily their own during debates can help
improve students fluency. In this manner, students pragmatically focus on
correct production skills in conversation rather than striving to “win” the
argument. For more information on this approach please see the following
feature: Teaching Conversational Skills: Tips and Strategies.

Aim: Improve conversational skills when supporting a point of view.

Activity: Debate of pros and cons of multinational companies.

Level: Upper-intermediate to advanced.
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Outline:

Review language used when expressing opinions, disagreeing, making
comments on other person’s point of view, etc. (See work sheet)

Write the name of some major multinational corporations on the board
(i. e. Coca Cola, Nike, Nestle, etc.)

Ask students what their opinions of the corporations are. Do they
hurt local economies? Do they help local economies? Do they bring
about homogenisation of local cultures? Do they help promote peace
internationally? Etc.

Based on students’ responses, divide groups up into two groups. One
group arguing for Multinationals, one group against Multinationals.
Important: Make sure that groups are put into the group with the opposite
opinion of what they seemed to believe in the warm-up conversation.

Give students worksheets including ideas pro and con. Have students
develop arguments using the ideas on the worksheet as a springboard for
further ideas and discussion.

Once students have prepared their opening arguments, begin with the
debate. Each team has 5 minutes to present their principal ideas.

Have students prepare notes and make rebuttal to the expressed
opinions.

While the debate is in progress, take notes on common errors made by
the students.

At the end of debate, take time for a short focus on common mistakes.
This is important, as students should not be too involved emotionally
and therefore will be quite capable of recognizing language problems — as
opposed to problems in beliefs!

Multinationals: Help or Hindrance?

You are going to debate the pros and cons of international multi nation
corporations. It is important to remember that you have been placed in
your group based on what seems to be the opposite of what you really
think. Use the clues and ideas below to help you create an arguement
for your appointed point of view with your team members. Below you
will find phrases and language helpful in expressing opinions, offering
explanations and disagreeing.

Opinions, Preferences:

I think ..., In my opinion ..., I'd like to ..., I'd rather ..., I'd prefer ..., The
way I see it ..., As far as 'm concerned ..., If it were up to me ..., I suppose
..., I suspect that ..., I'm pretty sure that ..., It is fairly certain that ..., 'm
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convinced that ..., T honestly feel that, I strongly believe that ..., Without
a doubt, ...

Disagreeing:

I don’t think that ..., Don’t you think it would be better ..., T don’t
agree, I'd prefer ..., Shouldn’t we consider ..., But what about ..., I'm afraid
I don’t agree ..., Frankly, I doubt if ..., Let’s face it, The truth of the matter
is ..., The problem with your point of view is that ...

Giving Reasons and offering explanations: To start with, The reason
why ..., That’s why ..., For this reason ..., That’s the reason why ..., Many
people think ..., Considering ..., Allowing for the fact that ..., When you
consider that ...

For Multinationals

Offers employment to local workers
Promotes peace internationally
Creates sense of community crossing international borders
Allows entire world to improve standard of living
Gives access to quality products regardless of location
Promotes economic stability
Raises standard of living for regions involved in production
Gives local economies new economic opportunities
Fact of life which needs to be accepted
Reflects global economy
Against Multinationals

Ruins local economies

Depletes local work forces by drawing to metro centres

Stifles cultural growth and expansion on local level

Provides little help with problems which are local in nature

Creates cultural homogenization

Too big, little interest in the individual

Gives political power to outside interests

Creates economic unstability by being subject to the whims of the
global economy

Replaces traditional values with materialistic values

Makes local economies subject to mass layoffs

Bnpasa 16. llpountaiitTe TIaH TPOBEJEHHS YPOKY JJISI CTapIINX
KJIaciB cepeiHbOil IKOJIM, Ha SKOMY y4YHI HABYAIOTHCS MUCATH KOPOTKI

38



Hapucu Ta onoBifanus. [IpokoMmenTyiiTe Tman ypoky. [IpoBeaiTs fioro Ta
rpoaHamisyiTe.

Young Learner’s Writing Workshop 1

Many young learners are required to write essays in English. While
most of these students also write essays for other courses in their native
language, they often feel hesitant when writing essays in English. This
series of four lessons is designed to help schoolchildren become familiar
with writing an essay in English. The first lesson is designed to give
schoolchildren an overview of basic essay writing style. The final three
lessons focus on developing skills that are used when analyzing texts as
the basis of their essays.

Aim: Learning basic essay structure for young learners to use for text
analysis.

Activity: Overview of basic essay structure presentation with students
working together to develop an essay outline.

Level: Young Learners — upper intermediate.

Outline:

Choose a short story that your class is very familiar with, and about
which they will surely have strong opinions.

In a brainstorming session, ask schoolchildren the following questions
(you may want to have the students work on these questions in small
groups and then review their answers as a class):

Who are the main characters of the story?

What are the main events of the story?

What roles do the main characters play in the main events of the
story?

Is there a moral to the story? If yes, what do you think it is?

What did you learn from the story?

Make a list of the most commonly held opinions and answers relating
to the story.

Give schoolchildren the short outline to writing an essay. Have them
read through the outline and answer any questions they may have.

Ask schoolchildren to break up into small groups and, using
the information from the brainstorming session, fill in the outline
questionnaire.

Circulate around the class helping the groups come up with appropriate
answers to the outline.
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Make sure that each schoolchildren has a copy of the work they
produce as this outline will be used as the base of an essay in a future
lesson.

An Introduction to Writing an Essay

Select the topic of your essay.

Choose the central idea, or thesis, of your essay. For example:

George Orwell’s Animal Farm provides a fascinating allegory of life in a
totalitarian society.

Outline your essay into introductory, body and summary paragraphs.

The introductory paragraph begins with an interesting sentence. For
example:

The idyllic setting of life on the farm provides little clue of the harsh
realities George Orwell portrays in Animal Farm.

After this first sentence, add your thesis statement from above.

Use one sentence to introduce every body paragraph to follow. For
example:

Orwell’s choice of pigs as the leaders of the farm can hardly be
incidental.

Finish the introductory paragraph with a short summary or goal
statement. For example:

George Orwell’s Animal Farm fascinates the reader through its extreme
contrast between the idyllic and brutally realistic.

In each of the body paragraphs (usually two or three) the ideas first
presented in the introductory paragraph are developed.

Develop your body paragraphs by giving detailed information and
examples. For example:

The struggle between the two leading pigs, Napoleon and Snowball, with
its consequences [elt by the population of the farm clearly illustrates how
totalitarian leaders will put their own confrontations ahead of the popula-
tion they are supposedly leading.

Body paragraphs should develop the central idea and finish with a
summary of that idea. There should be at least two examples or facts in
each body paragraph to support the central idea.

The summary paragraph summarizes your essay and is often a reverse
of the of the introductory paragraph.

Begin the summary paragraph by quickly restating the principal ideas
of your body paragraphs. For example:
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Through the use of symbolism in the portrayal of characters, setting and
style, George Orwell’s Animal Farm delivers a harsh criticism of totalitarian
society.

The penultimate sentence should restate your basic thesis of the essay.
For example:

Animal Farm is a deceivingly simple allegory presenting totalitarian
society in all its grimmest aspects.

Your final statement can be a future prediction based on what you have
shown in the essay. For example:

Considering the vast changes in the global political structure of the last
twenty years, one can only hope that mankind has learned the lessons so
elegantly told in George Orwell’s Animal Farm.

Outline Questionnaire

This essay is about:

The essay is introduced by the following interesting statement:

This essay is introduced with the following idea:

The essay will illustrate the above idea by showing that:
(main point of paragraph 1)

This is shown by:

(main point of paragraph 2)

This is shown by:

(main point of paragraph 3)

This is shown by:
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To summarize, this essay has shown that:

The lessons that can be learned are:

Bnpasa 17. llpountaiiTe TIaH TPOBEJEHHS YPOKY JJIsI CTapIINX
KJIaciB cepeiHbOI IMKOJIM, Ha SKOMY y4YHI HABYAIOTHCS MUCATH KOPOTKI
Hapucu Ta onosifanus. [Ipokomentyiite niman ypoxy. [Iposemits #ioro ta
MIpoaHami3yuTe.

Young Learner’s Writing Workshop 2

Once s schoolchildren have decided what they need to write about,
they often have a hard time actually developing the material to include
in the essay. For this reason, this lesson focuses on helping young learners
discuss ideas about various characters which they can later use to help
them write their essay. Schoolchildren develop these using an interview
format with each student taking the role of one of the main characters
from a short story or book. This exercise not only helps schoolchildren
develop ideas for their essay, but it also encourages communication in the
class room and team work.

Aim: Developing character analysis for an essay.

Activity: Interview activity.

Level: Young Learners — upper intermediate.

Outline:

Choose a short story or book which will be the basis of individual
essays, or essays written in small groups.

Put alist of the main characters on the board and have an equal number
of students take on the role of each of these charters.

Give schoolchildren the handout with interview questions to fill in.
Students will need a while to finish the interview sheet (you might want
to introduce this lesson over two lessons with students preparing the in-
terview sheet for homework).

Create small groups of schoolchildren with one student per character.
Have students interview each other about the questions, encourage the
students to ask for further explanation.

Example:

— What is your favorite hobby?
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— Tennis.

— Why do you like tennis so much?

— I like the individual nature of the game.

Have students take notes of other students’ responses for a follow-up
class session.

Do a class session talking about the variety of responses, write down a
broad selection of answers to later photocopy and give to the students to
be used as notes when writing an essay.

An Interview with Imagine Magazine

Answer the following questions imaging that you are a character from
a short story or book you have read. Write what you think your character
would say:

What kind of music do you like?

Are you married? If so, how long have you been married? Do you like
being married? If you are single, do you like being single?

What is the best thing that has ever happened to you?

What is the worst thing that has ever happened to you?

Who is your favorite person? Why is he/she your favorite person?

Where do you like to go to relax? Why do you like to go there?

How would you describe yourself?

Do you have many friends? Why?

If you could be anything in the world, what would you like to be?

What hobbies do you have? Why do you like them?

What is the best thing about life?

What is the worst thing about life?

Why do you do what you do in life?

Do you believe in a God? What do you believe?

What would you like to change in the world?

Bnpasa 18. llpountaiitTe TIaH TPOBEAEHHS YPOKY JJIsI CTapIINX
KJIaciB CepeiHbOi KO, HA SKOMY YUHI HABYAIOTHCS MUCATH KOPOTKI
Hapucu Ta ornoBiganus. [Ipokomentyiite niman ypoxy. [Iposeaits #ioro ta
MIpoaHami3yuTe.

Young Learner’s Writing Workshop 3

Schoolchildren now have a better understanding of the various
characters in the short story or book. Students can now deepen their
understanding of the work at hand by analyzing the most important
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themes of the book and how the character would relate to those themes
based on their previous work.

Aim: Using themes to deepen understanding of the chosen essay
topic.

Activity: Using themes to relate to a story.

Level: Young Learners — upper intermediate.

Outline:

Choose a short story or book which will be the basis of individual
essays, or essays written in small groups.

Put a list of the main characters on the board.

Give schoolchildren the handout with a number of themes that might
be included in the source you are using as a basis for the essay.

Ask schoolchildren to choose five of the themes from the list. Students
should then write down some ideas about how these themes affect a cha-
racter of their choosing,

Get schoolchildren into small groups of students who have chosen
the same character. Schoolchildren should discuss their choice of themes,
answers and explain their reasoning to each other.

Do a class session talking about the variety of responses, write down a
broad selection of answers to later photocopy and give to the schoolchil-
dren to be used as notes when writing an essay.

Which Theme and Why?

Choose five of the themes from the list that you think is important to
in your story. Choose one of the main characters and write down some
ideas of how your character relates to each of the themes you choose:

Joy Future Crime Jealousy Beauty
Birth Past Death Money Tdeals
Passion Parents and Children Happiness Morality Politics
Good War Wealth Revenge Indecision
Evil Tragedy Poverty Influence Greatness
Greed Power Power over People TIsolation Weakness
God Pride Marriage The Sea ?

Nature Travel Divorce The Mountains ~ ?

Danger Life in the City Love The Desert ?
Suspense  Life in the Country ~ Hate The Jungle ?

Bnpagsa 19. IlpounTaiite opaau 1o/10 aHami3y IPOBEIEHOTO YPOKY
Ta [IPOKOMEHTYHTe IX. SIKi nuTanns ne MoxHa J0AaTu.

Questions to help you to analyze the lesson.
Anticipatory set.
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Did the pupils know what was expected of them in terms of behavior?

Dsd the teacher have difficulty getting the pupil’s attention?

Were all the materials and equipment for the lesson in place and ready
to use?

Did the teacher focus the pupil’s attention on he lesson?

Objective

Was the intended outcome of the lesson clearly stated for the pupils?

Were the pupils shown how the lesson related to previous learning or
needs they have experienced?

Instructional input.

Did the teacher give the adequate explanation of the learning before
the pupils were expected to put it into practice?

What strategies did the teacher use to assist the pupils® understanding?

Modeling

Did the teacher model the objective for the pupils?

Was the visual input accompanied by a verbal input?

Checking for understanding.

Did the teacher check regularly to make sure all pupils understood the
lesson?

What strategies did the teacher use to check for understanding?

Guided practice

Did the pupils practice the learning through some form of observable
behaviour?

Was the practice directly related to the objective?

Did the teacher monitor each pupil’s practice of the learning?

Did the teacher reteach the objective when and where necessary?

Independent practice

Did the teacher assign practice based on the day’s lesson?

Closure

How did the teacher end the lesson?

How did it all come together for the pupils?

How was it put together for the pupils?

Bnpasa 20. TIpokomeHTyiiTe KOMYHIKaTUBHI cTparerii, HeoOXiaHi A1t
[OETAITHOTO BUBYEHHS IHO3eMHOI MOBH. 3P00iTh CBOI 3ayBasKEHHSI.

Y 3arajibHOEBPONENCHKIX PEKOMEHJIAIISIX OCHOBHA yBara CripsMoBa-
Ha Ha KOMYHIKATUBHI CTpATerii, siKi PO3IJISAAIOTHCS K CIOCIO BUKOHAH-
Hs KOMYHIKaTUBHUX 3aBjlafb. [Iporpec y BUBUEHHI MOBH, SIK 3a3HAYEHO
B 3€P, “BugBIseTbCs 3 OLIBIIOI OYEBUAHICTIO Y 3aTHOCTI yYHS BUKO-
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HyBaTH 0e3M0CePeIHbO MOBJIEHHEBY [SIIBHICTD Ta OMEPYBATU KOMYHi-
KaTUBHUMU cTparerisimu”. [lepes BYnTENIEM BiZINOBIIHO CTOITH 3aB/IAHHS
JOIIOMOTTH YYHSIM ONaHyBaTH MeBHI KOMYHIKaTUBHI cTparerii, siki 6 103-
BOJIMJIM IM YCIIIITHO 3/IIHCHIOBATH Pi3HI BUIM KOMYHIKaTUBHOI MOBJIEH-
HEBOI MISITbHOCTI: CIIpUiiManHs (PEIeNnTUBHI CTpaTerii), TPOAYKyBaHHS
(TIpOLYKTUBHI cTpaTerii), iHTepakilifo (IHTepakTUBHI CTPATETI1 ), Me/liaIliio
(TocepeIHNTIbKI CTPATETI).

PisHOMaHITHI BUIY KOMYHIKQTUBHUX CTpaTeriil, HeoOXiaHi s moe-
TAIHOTO 3/IiMICHeHHsT 3a3HaueHnX y 3€P BUmiB KOMYHIKaTUBHOI JlisITb-
HOCTI, MOKHA CHCTEMaTU3yBaTH y HACTYITHOMY BUTVIS/IL:

Eran Bun crparerii
ﬂiﬂm{' [IponyxrusHi PenenrtusHi crpa- InTepakTuBHi [Tocepeaauibki
HOCTL | crparerii (ycHe i | Terii (aymioBanus,| crparerii (ycHei | crparerii (ycuuii i
IIMCbMOBE MOHOJIO- YUTAHH) [IICbMOBE JIiaJIoriu-| MUCbMOBUI Iepe-
riYHe MOBJICHHS) He MOBJICHHS ) KJ1a/1, pedepyBaH-
HsI, IepeKas)
1 2 3 4 5
Etan | AkTuBisaiis BHYT- | AKTUBI3alis Axrusizaitis mox- | [Torepemts
IJIAHY- | PILIHIX pecypciB 3 | JIIHIBICTUYHUX 1 JIMBUX BapiaHTiB oprasisaitig Ta
BaHHS | MOXKJIMBOIO CBiJIO- | 3arajibHOKYJIBTYP- | PO3TOPTaHHS MakcuMasisarisa
MOIO [IOIIEPEHbOIO | HUX 3HaHb KOMYHIKaTUBHOI | pecypciB
IMAroTOBKOIO IMOBipHiCHe B3aeMo/i11 Hil[6ip orop
YpaxyBai{Hﬂ 0c06- ] Hepeaéaqgljﬂﬂ“ Busnauenns npo- | Tliarorosxka tema-
JIMBOCTell ayZINTOPii| opranisariifnoi TaJIMH B TOTJIIAX 1| 1yu10r0 cIOBHIKA
py BUOOPI CTUITIO, | CTPYKTYPH Ta 3Mic- | HagBHil iH(opma- (rrocapist)
CTPYKTYPU ANUCKYP- | Ty iH(popMmarii 1ii MiXX CIiBpO3-
cy, popmyoBaHb MOBHUKaMHU yPaXyBaHﬁH
X | moTpeb cmiBpos-
IlinroToBka normo- [lnanyBamHs CBOIX | yopi e
Mi’KHHX 3ac00iB nii
i Bceranosnennsa
IIpn HasgBHOCTI oAMHILL 06CsTy
HeoOXimmX 3a- {HTEPIIPETOBAHOTO
c00iB — po3mIMpeH- Matepiay
HS1 3aBJIAHHS
YTOUYHEeHHS KOMY-
HIKQTUBHOT'O HAMIpY|
Ertan | Bukopucranms [nenTudikaris [TepemaBantist uep- | Oxnovyacna mepe-
BUKO- |CTparerii yXuiasH- | OTpUMyBaHOI U {HIIIOMY YYacHH-| poOKa OTPHMAHOTO
HAHHs | s Ta KOMIIEHca- | JIHTBICTUYHOI Ta | Ky B3aEMOIii ob6esry indopmartii
TOPHUX CTPATETili: ngT.paJIiHrBiCII/Iq— Miskocobucticna | 1 CTIPAMYBaHHST
CHPOIIEHHS, Hoi indopmartii criBmpars s YBaru Ha HacTy1l-
MiATPUMAHHST i
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HOTO TIEPErJIsILy
rirores

1 2 3 4 5
HabnsKene Busenennsa 3 KOMYHIKaTHBHOI | 3aHOTOBYBaHH:A
BUCJIOBIIOBAHHSA, | OTPUMaHOi indop- | B3aeMoil MOKJINBUX BapiaH-
nepedpazyBanHs, | Mariii 3araTbHOTO Jlocsirnentis TiB, €KBiBaJIEHTIB
onucose (bOPMY' POSYMIHHA B32EMHOTO PO- JlikBizauis mpo-
MOBAHHA, YIOMG- | [To6yn0pa rinoTesn| syminms rajguH
HEHILT PUIHOL MOBIT| ¢ 10c0BHO KOMYHI-
iHO3eMHIH TOIIOo KATHBHOTO HaMipy

KOHTEKCTY

Bukopucrannsa ArnesrioBanHs 710

TPATUTITHITX CITIBPO3MOBHIKA

KJTinre 110 JIOTIOMOTY

Ekcriepumenty-

BaHHS 3 MOBHIMNI

OJIMHUIAMU, B

SAKNX He 30BCIM

BIICBHEHWI
Eran | Monitopunr Ilepesipka rimno- Mownitopunr [Tepesipka cmuciio-
OIIHIO- | YCIIIITHOCTI BUC- TE3U BIIIOBIIHOCTL BOI y3ro/KEHOCTI
BaHHS | JIOBJIIOBAHHS 32 B3A€EMO/II1 11epII0- | OPUTiHATIBHOTO
PpesyJib-| I0IIOMOT0I0 BUPa3y 4eproBoMy 3a/lyMy | BapiaHTa ii iHTep-
TaTy 0.6;711/111‘1?1, JKecTiB i Moritoprr npeTarii

A cryXada ToIo pesyabratusHocti | Ilepesipka azex-

i yCminTHocTi BaTHOCTi BUKO-
B3aeMOIii PHUCTAaHUX MOBHUX
3ac00iB

Eran | Camokopekiiis [Tosepuenns 10 Hapannsa un sanut | YTOuHeHHS 3
KOpeK- MOYATKOBOTO €TaIly | PO3'SICHEHHS Ha BUKOPUCTAHHSIM
il 3 METOIO ITOBTOP- CMUCJIOBOMY YU CJIOBHUKIB, Te3ay-

JIHTBICTHYHOMY
piBHI

PosB’sa3anns Hero-
PO3YMiHHS

Bignosienna
CITLTKY BAHHS

pycis
Koncyusraii 3
eKcIiepTaMu, JIKe-
peJiamu

Bnpaesa 21. IlpokomenTyliTe TPYAHOII BUBYEHHS aHTJIIHCbKOI MOBU
y cepeiHiil 1Ko, mo Oy/au BU3HAYeHi YKPAiHCBKUM OCBITSIHUHOM
O. A. KoBaneakom. IIpokomentyiiTe ix.
IIponec HaBYaHHS APYroi iHO3€MHOI MOBH CYNPOBO/IXKYETHCS TEB-
HUMH TPYTHOLIAMH.
Cepeji HUX HABAroOMillIUMU €:
1) mcuxosoriyni TPY/AHOI, 3yMOBJIEHI TIEPeX0/I0M /10 HOBOTO HaB-
YaJIbHOTO TIPe/IMETy “/pyra ino3eMHa MoBa”;
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2) TPYAHOII, TIOB’sI3aHi 3 BILIMBOM Ha TIPOTIeC HABYAHHS PiTHOI Ta Iep-
1101 iIHO3eMHOT MOBY (Mi>KMOBHA iHTepdepeHIis);

3) TPYIHOIIT, CIPUYMHEH] BiZIMIHHICTIO Y (POHETUIHOMY, TPAaMaTHYHO-
My, opdorpadivHoMy acrekTax mepiroi Ta Ipyroi iHo3eMHUX MOB TOTIIO.

Inaxu momoIaHHs IUX TPYIHOIIIB:

1) BusHaueHHst opM pobOTH i crocOGIB aKTUBI3AIT MOBJIECHHEBOI
JiSIBHOCTI BIATOBIAHO 10 BIKOBUX 0COOMMBOCTEH YUHIB;

2) partionasizaitis mporiecy HaB4aHHs 32 PAXyHOK BUKOPUCTAHHS BKe
HA0yTOr0 MOBHOTO i MOBJIEHHEBOTO JIOCBI/ly Y BUBYEHHI PiZIHOI Ta MEPIIol
1HO3eMHOI MOBH,

3) BUGip onTUMAIBHOT TEXHOJIOTIT HABYAHHSI, sTKa BpaxoByBaJia b B3ae-
MO/1if0 HOBOTO iHIIIOMOBHOTO MeXaHi3My 3 MeXaHi3MOM Pi/iHOi 1 mepioi
1HO3eMHOI MOBH;

4) nocsiabJieHHsI BIUIMBY MisKMOBHOI iHTEp(dhepeHTIii;

5) BUBHAYEHHS CITIIbHOTO i CXOXKOTO0 B Pi/IHIi, TIEPIIill i ApyTili iHo3eM-
HUX MOBaX y BCiX BU/IaX MOBJICHHEBOI MiIBHOCTI i1 y TIbOMY 3B’SI3KYy BU-
KOPHCTAaHHS MI?>KMOBHOTO TIEPEHOCY SIK BayKJINBOTO YMHHIKA pallioHaJi3a-
1111 HAaBYAJTBHOTO TIPOTIECY.

Bnpasa 22. Tlpountaiite tan nposeneHus rpu “Ice breaker game”
JUIST YYHIB CTapInX KJaciB cepefaHbol mikonu. [IpokomenTyiiTe iioro.
[IpoBemiTh y cBOEMY Kiaci, ONUIIITH Ballli Bpa)KEHHSI Ta MPOAHAIIZYHTE

YPOK.
ICE BREAKER GAME

Although ice breakers can seem frivolous, they are an important first
step to getting student buy-in. Unless a student is emotionally connected
to school, they will lack motivation to learn. Fostering feelings of trust
and acceptance is difficult, if not impossible, when students don’t know
each others’ names. Here are a few icebreakers that you can use in your
classroom.

Crossword Connection

This activity includes visual symbols of connection and self-
introductions.

The teacher prints their name on the board leaving some space between
each letter and tells the class something about herself. Then they pick a
student to come to the board, tell something about themselves, and print
their name crossing the teacher’s as in a crossword puzzle. Students take
turns telling something about themselves and adding their names.
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Volunteers copy the completed puzzle as a poster. To save time, the
puzzle could be written on paper taped to the board and left up in first
draft form.

This activity can be extended by asking each student to write their
name and a statement about themselves on a sheet of paper. The teacher
can then use the statements as clues for a class-names crossword puzzle
which can be made with crossword puzzle software.

Find Your Kind

This activity requires a handout containing questions and places for
signatures. You are welcome to use mine.

Students answer the questions in ink to reduce answer changing
later. When everyone is finished, students find others who have the same
answers on any question and get their signatures under the answers they
had in common.

Variation for mature students: One student stands up and says only
his name. Other students introduce him by telling what they have learned
about about him by checking for his name on their handout. (Use this
with caution.)

New Friend Scavenger Hunt

This activity allows students to learn cool things about each other.
Students find individuals who fit descriptions listed on the worksheet.
The individual who gets the most matches wins!

TP Surprise

Students will know you are full of fun with this one.

The teacher welcomes students at the door while holding a roll of toilet
paper. They instruct students to take as many sheets as they need refusing
to explain the purpose. Once class begins, students are instructed to write
one interesting thing about themselves on each sheet. When students are
finished, they introduce themselves by reading their TP.

Variation: Students write one thing they hope or expect to learn in the
course this year on each sheet.

Take A Stand

The purpose of this question is for students to get a feel about their
peers’ positions on various matters. Unless you make the survey aspect
of the exercise clear, students may think it is ridiculous despite their
enjoyment of the physical activity.

The teacher puts one long line of tape down the center of the room,
pushing desks out of the way so that students can stand on either side of
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the tape. The teacher reads statement with “either-or” answers such as,
“I prefer night or day,” “Democrats or Republicans,” “lizards or snakes.”
Statements can range from silly trivia to serious content.

After hearing each statement, students agreeing with the first response
move to one side of the classroom and those agreeing with the second, to
the other. Undecided or middle-of-the-roaders, straddle the line.

Birthday Lineup

Students are instructed to line themselves up around the perimeter of
the room according to their birth date. The challenge is to do it without
speaking or writing.

Jigsaw Search

Students especially enjoy the search aspect of this activity.

The teacher prepares construction paper jigsaw puzzle shapes of
several different colors. The shape may be symbolic of a topic being
introduced. These are cut as a jig saw puzzle with the number of pieces
matching the desired group size from two to four.

The teacher allows students to select one puzzle piece from a container
as they walk into the room. At the designated time, students search the
room for peers who have puzzle pieces that fit theirs and then team up
with those students to perform a task. Some interesting tasks might be
introducing a partner, making a poster to define a concept, decorating
puzzle pieces, and making a mobile. Having students print their names on
both sides of their puzzle piece might facilitate name learning during the
search activity. The names could be erased or crossed out if puzzle pieces
are reused.

Note: If the number of puzzle pieces does not match the number of
students in the room, some students will not have a complete group. Left
over puzzle pieces can be placed on a table for students to check to see if
their group will be short members. To avoid groups being short members
you could use two-piece puzzles and participate with a student left out
yourself.
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Handout for your lesson

Name
Date Period

1. Where were you born? Answer
Name Name Name
2. If you someone wanted to give | Answer
you an unusual pet and promised
to provide for its upkeep, what
kind would you select?
Name Name Name
3. If your house was on fire and | Answer
you had time to recover only one
inanimate object, what would
you save?
Name Name Name
4. What two qualities do you Answer
consider essential in a friend?
Name Name Name
5. If you could change one rule | Answer
that you must follow at home,
what would it be?
Name Name Name
6. What is the most difficult Answer
aspect about being a teenager?
Name Name Name
7. What are the two most impor- | Answer
tant qualities you would want in
a boyfriend or a girlfriend?
Name Name Name
8. Where do you think is the best | Answer
place to go on a first date?
Name Name Name
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Bnpaga 23. 3anpornonyiite yaHAM CTAPIIUX KJIACIB MATOTYBATH TIPO-
MOBY. [IpokoMeHTy1iTe TeMU IPOMOB, 110 KOPUCTYIOTHCSA TMOMYIAPHICTIO ¥
cepeaHix mKkosax Besmkobpuranii.

Top 10 Themes for Speeches
From Melissa Kelly.

The key ingredient to an effective speech is to have a unifying theme
throughout.

These topics can help you form interesting speeches that will keep the
audience’s attention.

1. The Importance of Setting Goals.

2. Taking Responsibility for Your Actions.

3. Using Mistakes to Build a Bright Future.

4. Finding Inspiration in the World Around You.

5. Never Giving Up on a Dream.

6. Creating a Personal Code to Live By.

7. The Golden Rule (Do Unto Others ...).

8. Never Forgetting Your Roots.

9. Focussing on the Important Things in Life.

10. Setting High Expectations.

Bnpaea 24. 3anporionyiiTe yuHsIM CTapIINX KJIACiB MiATOTYBATH MTPO-
MOBY Ta BUKOPUCTATH B Hill HABEJEH] UTATH BiIOMUX JIIOJIEI.

INSPIRATIONAL QUOTES FOR SPEECHES

Hopefully, these inspirational quotes will inspire you and those around
you to achieve to the highest degree. Many of them provide an excellent
basis for graduation and other speeches.

1. “Many of life’s failures are people who did not realize how close they

were to success when they gave up.” (Thomas Edison)

2. “Hitch your wagon to a star.” (Ralph Waldo Emerson)

3. “If you knew how much work went into it, you wouldn’t call it ge-

nius.” (Michelangelo)

4. “I know God will not give me anything I can’t handle. I just wish

that He didn’t trust me so much.” (Mother Teresa)

5. “If we did the things we are capable of, we would astound ourselves.”

(Thomas Edison)

6. “All our dreams can come true — if we have the courage to pursue

them.” (Walt Disney)
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7. “Be who you are and say what you feel, because those who mind
don’t matter and those who matter don’t mind.” (Dr. Seuss)

8. “Success is never final. Failure is never fatal. It is courage that
counts.” (Winston Churchill)

9. “If you have built castles in the air, your work need not be lost; that
is where they should be. Now put the foundations under them.”
(Henry David Thoreau)

10. The future belongs to those who believe in the beauty of their
dreams. (Eleanor Roosevelt)

11. “Whatever you can do, or dream you can, begin it. Boldness has
genius, power, and magic in it.” (Goethe)

12. “What lies behind us and what lies before us are tiny matters
compared to what lies within us.” (Oliver Wendell Holmes)

13. “Courage is doing what you're afraid to do. There can be no courage
unless you're scared.” (Eddie Rickenbacker)

14. “Quit now, you'll never make it. If you disregard this advice, you'll
be halfway there.” (David Zucker)

15. “There are only two ways to live your life. One is as though nothing
is a miracle. The other is as though everything is a miracle.” (Albert
Einstein)

Bnpaesa 25. 3aniponionyiiTe y4HAM CTApIINX KJIACiB TPOYUTATH Ta TIe-
peBecTH HaBe/leHY TTPOMOBY Ta ITiITOTYBAaTH BJIACHY ITPOMOBY.

SAMPLE SPEECH

Good Evening.

I am both honored and flattered to have been asked to speak for this
wonderful occasion.

I congratulate each of you and your parents.

Your achievements in the realms of Scholarship, Leadership,
Community Service, and Character are being honored here tonight by
your induction into this prestigious society.

An honor such as this is a wonderful way for the school and community
to recognize and celebrate the choices, and sometimes the sacrifices, you
have made.

But I believe that what should make you and your parents the most
proud is not the actual honor itself, but what you had to do to get it. As
Ralph Waldo Emerson said, “The reward of a thing well done is to have
done it.” Any recognition is just the icing on the cake, not to be expected
but definitely to be enjoyed.
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However, I challenge you not to rest on your laurels but to continue to
strive towards even loftier goals.

The four requirements for membership in which you have excelled:
scholarship, leadership, community service, and character were not chosen
at random.

They are the core of a fulfilled and fulfilling life.

The most important thing to remember is that each of these
characteristics are the sum of many individual decisions. They embody
a positive attitude backed by purpose. The only way to achieve your
purpose is to take small actions everyday. In the end, they all add up. My
hope for you is that you will cultivate this attitude backed by purpose in
your own life.

PAUSE

Scholarship is much more than just getting straight A’s. Tt is a life-long
love of learning. In the end it is a sum of small choices. Each time you
decide you WANT to learn something, the experience will be so rewarding
that the next time becomes easier.

Soon learning becomes a habit. At that point, your desire to learn makes
getting A’s easier while taking the focus off of grades. The knowledge can
still be hard to gain, but knowing you’ve mastered a difficult subject is an
awesome reward. Suddenly the world around you becomes richer, full of
learning opportunities.

PAUSE

Leadership is not about being elected or appointed to an office. The
office does not teach someone how to be a leader. Leadership is an attitude
cultivated over time.

Are you one to stand up for what you believe in and ‘face the music’
even when that music happens to be unpleasant? Do you have a purpose
and follow that purpose to get the ends you desire? Do you have a
vision? These are all questions that true leaders answer in the affirmative.
But how do you become a leader?

Each small decision you make takes you one step closer. Remember the
goal is not to get power, but to get your vision and your purpose across.
Leaders without visions can be likened to driving in a strange town
without a road map: you are going to wind up somewhere, it just might
not be in the best part of town.

PAUSE

Many see community service as a means to an end. Some might see it
as a way to get service points while socializing, while others may view it as
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an unfortunate (and often inconvenient) necessity of high school life. But
is that true community service?

Once again true community service is an attitude. Are you doing it for
the right reasons? I'm not saying there won’t be Saturday mornings when
you would rather sleep your heart out than paint your heart out.

What I'm talking about is that in the end, when it is all done, and you
are once again well-rested, you can look back and realize that you did
something worthwhile. That you helped your fellow man in some way.
Remember as John Donne said, "No man is an island entire of himself.”

PAUSE

Finally, character.

If there is any one thing that is evidenced by your daily choices it is
your character.

I truly believe what Thomas Macaulay said, “The measure of a man’s
real character is what he would do if he knew he would never be found
out.”

What do you do when no one’s around? The teacher steps out of the
room for a moment while you are taking a test after school. You know
exactly where in your notes the answer to question 23 is. Do you look?
Minimal chance of being caught!

The answer to this question is the key to your true character.

For while being honest and honorable when others are watching is
important, being true to yourself is tantamount.

And in the end, these private day-to-day decisions will eventually
reveal your true character to the world.

PAUSE

All in all, are making the tough choices worth it?

Yes.

While it would be easier to slide through life without a purpose,
without a code, it would not be fulfilling. Only by setting difficult goals
and achieving them can we find true self-worth.

One final thing, each person’s goals are different, and what comes
easy to one may be difficult for another. Therefore, do not squash others’
dreams. This is a surefire way to know that you aren’t working towards
fulfilling your own.

In conclusion, I congratulate you for this honor. You are truly the best
of the best. Enjoy yourself, and remember as Mother Teresa said, “Life is
a promise; fulfill it.”
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TEMH PE®EPATIB

. Ypoku-BikTopunu. Pexomenaitii Moo iX mpoBe/IeHHS.
. Ypoku-auckycii. Pekomenarii mo;/1o ix mpoBeieHHs.

. Irpu Ta iX BUKOpPUCTaHHS HA YPOKaX aHTJIIChKOI MOBH.
. Anamnis ypoxy. HaiiroosHini mpo6aeMu aHamisy.

. MonynbHo-peiiTiHTOBa CUCTEMA KOHTPOJTIO.

. CyuvacHni MeTo/In Ta MiIXO¥ /10 HABYAHHS iIHO3EMHUX MOB.
. Buxopucranns matepiainis Internet Ha ypokax.

. HaBuasipai MOBHI iTpH, iX BU/IM Ta BUKOPUCTAHHS.

. TBopui ypoku aHTIiHICHKOI MOBH Y TITKOJI.

. Jlinraounuii kabineT i MeTOAMKA IOTO BUKOPUCTAHHSL.
. Komm'torepHi HaBYaIbHi MPOTpamMu 3 aHTJIIICHKOT MOBH.
. Binpna Tema.

CIITUCOK JIITEPATYPH
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Oxford: Oxford University Press, 1990.
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. Weinstein, C., & Mayer, R. (1986). The teaching of learning strategies.
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